Course Syllabus

SRM 685 Critical Pedagogy
Three Credit Hours

Spring 2011
BlackBoard Supplemented

Instructor: Mark A. Smith

Office:
 Gunter 2680

Class: Tuesday 6:00 – 9:00
Office Hours:  T 10:00 – 12:00 & R 9:00 – 12:00
Phone: 351-1736 Email: Mark.Smith@unco.edu Credit Hours: 3
Course Description: Students will examine critical pedagogical philosophies and strategies while analyzing socialization process in schools. Also, students will learn how to develop critical awareness and take transformative action in schools.

Objectives: Students will be able:
· To understand that theory, philosophies and practice go hand in hand -- that theories of teaching and learning guide our practice in classrooms and that our experiences in classrooms enable us to reformulate our theories. 

· To learn the theory and philosophies of critical pedagogy. 

· To learn to practice "persistent critique," i.e., to be willing to look at the possibilities and limits of what we are able to hear/think/know because of our identities as multicultural subjects. 

· To develop a sense of inquiry and begin to see ourselves as teacher researchers who know how to investigate systematically a problem that intrigues us. 

· To identify, present and discuss a socialization school process through the lens of critical pedagogy and propose possible transformative actions (solutions). 

Student Expectations/Course Policies

Although I will do my utmost to provide you with valuable knowledge and experiences, little can be gained unless you are making a concerted and noticeable effort to be a self-motivated, responsible, and active learner.  In an effort to guide the goal of responsibility, motivation and participation, I offer the following as class operating guidelines:

1. Be here. The class is largely interactive and participatory.  These types of experiences cannot be made up. You should plan to attend every class and to be on time.  

2. Participate with effort. This asks that you are prepared and put forth a solid and consistent effort in class. This includes giving input and feedback during lectures, discussions, and group work as well as producing graduate level work. Do what you have to do to be ready.  

3. Take initiative for yourself. Most of your learning will be the result of your own initiative, not the prodding of instructors or rewards (or threats) of grades.  You alone must be responsible for creating value for yourself in this course. How well you do will in a large part will be the result of how well you are able to carry on without direct supervision. Taking initiative means asking questions when material, concepts, or expectations are not clear. (It is OK not to know, but it not OK to continue not knowing). It also means doing reading and work outside of class. For this class, reading beyond the assignment is necessary to achieve markedly superior work.

4. Help others. The ultimate success and reward for each of you depends on your ability to help and support your classmates in their learning and in their attempts to be responsible for their own learning. This also includes creating a safe learning environment; that is, one in which the confidentiality of one another’s sharing is respected, where complaints are directed only to someone (and received only by someone) who can do something about the situation, and where differences of opinion and healthy debate are prized

Required Texts 

Gatto, J. T. (2002). Dumbing us down:  The hidden curriculum of compulsory schooling. Philadelphia, PA: New Society Publishers.

Wink, J. (2005). Critical pedagogy:  Notes from the real world (3rd ed.). Boston: Pearson Education.
Assignment and Grades

Students will be expected to complete 5 class assignments and will be assessed individually according to the completed Learning Contract. The Learning Contract is designed to give each of you an active role in determining how you will be evaluated throughout the duration of the course.  The Learning Contract is a way to facilitate a more balanced relationship among the teacher, student and academic department by encouraging students to determine the “weight” attributed to each of the major components of the course.  In other words, rather than having a set workload breakdown for the course in which each major assignment is worth 10 percent and exams are worth 20 percent, the Learning Contract allows you to have a voice in determining your grade distribution.  The Learning Contract gives basic guidelines, and each of you assesses your own strengths, weaknesses and motivations, and finally, assigns a percentage value to each major component of the course.  The completed contract is at the end of the second class.

The basic assessment guidelines which you MUST adhere to are as follows:
1) Each single item must be worth at least 15% of the final grade.

2) No single item can be worth more than 30% of the final grade.

3) A value for each assignment must be in multiplies of 5.

4) The total of all assigned values must equal 100%, no more, no less.

Participation-attendance, readings, homework, support group, and in class assignment (20%): Participation is defined as speaking an appropriate amount of time during class discussions, attending class prepared, completing all readings, doing in class and out of class assignments and being a productive member of your small group. It is expected that you have reflected on all assigned reading.  Mark up your book/articles while you are reading and be prepared to discuss the most interesting things you read.   Additionally, be sure to use page numbers when directly quoting from the readings. There will be times during the class when you will be called upon to facilitate discussion on specific readings.
Author Presentation: The purpose of the assignment is to develop a deeper understanding of the influential scholars and theorists that have been proponents of critical pedagogy. Choose a Critical Pedagogy theorist that has impacted profession of education and give a 10 minute presentation on him/her. The theorist can be either in education or physical education.  Student will select a theorist and be assigned a presentation class during class on 02/08.
University Teacher Observation Report/Analysis: In a 6-8 page paper, address the instructor’s pedagogy in relation to the assigned readings and the theory of critical pedagogy. The following questions can be used to guide the in-class observations of the chosen instructor: Does this teacher only lecture?  (The number of students and the type of class will impact on the need/usefulness of lecturing).  Does this teacher facilitate discussion well?  Does this teacher call on students or let students speak up as they are comfortable?  Does this teacher encourage taking risks, or does s/he interrupt incorrect answers?  Does s/he seem to belittle “wrong” answers?  Is s/he good at follow-up questions, teasing out deeper thinking, or does s/he let answers stand without comment?  Does this teacher choose between the men and the women in class proportionate to the number of each in the class? Does the teacher encourage interaction between the students as well, or is it merely multiple instances of dyadic conversation between student/teacher?  Were there activities?  What kinds?  Did the teacher explain the objectives and directions well? Did the teacher try to control the activity or let the students handle things on their own?]  Due: Proposal 02/15; Observation report 05/03.  Each student will make an informal presentation about his/her observations on the day of the final.

Student Teaching Day: You will be responsible for facilitating group discussion and leading activities during one day of class on a topic of choice. The topic must be grounded in the theory of critical pedagogy and relate to specific issues in physical education or physical education teacher education. See attached for more explanation.


Critical Thinking Blog: You will be responsible for developing, maintaining and utilizing a blog. The purpose of blog is to share and develop ideas and perspectives, and address issues in education, physical education, research, PETE, teacher education and/or critical pedagogy. The blog must have at least one posting per week of substance. In addition to keeping your own blog you will be expected to read and comment on blog entries from your classmates and professors. 
All assignments are part of a class experience and therefore cannot be submitted late.  Extreme situations should be discussed with the instructor in advance and may be handed in for partial credit.  All late assignments will be reduced to a B before grading begins and will receive minimal written feedback.  Grades will be assigned with an A, B, C, or D as according to the graduate handbook.  

Assignments 
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Class Participation ETC





20%

A = 100-90

Author Presentation






TBD% 
B =   89-80
University Teacher Observation




TBD%

C =   79-70
Student Teaching Day






TBD%

D =   60-69
Critical Thinking Blog





TBD%

F =   below 60









100%












UNC's Policies - UNC's policies and recommendations for academic misconduct will be followed. For additional information, please see the Dean of Student’s website, Student Handbook link http://www.unco.edu/dos/handbook/index.html 
Honor Code - All members of the University of Northern Colorado community are entrusted with the responsibility to uphold and promote five fundamental values: Honesty, Trust, Respect, Fairness, and Responsibility. These core elements foster an atmosphere, inside and outside of the classroom, which serves as a foundation and guides the UNC community's academic, professional, and personal growth. Endorsement of these core elements by students, faculty, staff, administration, and trustees strengthens the integrity and value of our academic climate.
Portable Electronic Devices - Please extend courtesy to your instructor and fellow students by turning off your portable electronic devices such as: cell phones, pagers, and iPods. Although not an audio issue, text-messaging is a distraction to other students and prevents you from full participation in class. You should keep your portable electronic devices in your backpack or purse during class. Your personal electronic devices should not be on your desks. If you know that you may need to accept an emergency phone call during class or if you have children in childcare or school, please let the instructor know. If you need to take a phone call during class, please step out of the classroom while you complete your call. Thank you for your cooperation.

Disability Support Services - Any student requesting disability accommodation for this class must inform the instructor giving appropriate notice. Students are encouraged to contact Disability Support Services at (970) 351-2289 to certify documentation of disability and to ensure appropriate accommodations are implemented in a timely manner. (updated per DSS 8-24-09)

Tentative Class Schedule, Outline and Assignment Due Dates

	DATE
	TOPIC
	ASSIGNMENTS and READINGS

	01-11
	First Class: Syllabus, guidelines and assignments, setting-up technology.
	

	01-18
	History of American Education (1)

(Movie Part 1 & 2)
	Readings: BB 1, 2 & 3 & CT: Gatto Ch. 2
DUE: Learning Contract 

	01-25
	History of American Education (2)

(Movie Part 3 & 4)
	Readings: BB 4, & 5 & CT: Gatto Ch. 1 & 4


	
	
	

	
	
	

	02-01
	What is Critical Pedagogy? (1)
	Readings: BB 6 & CT: Wink Ch 3 & 5

	02-08
	What is Critical Pedagogy? (2)
	Readings: CT: Wink Ch. 6 & 8
Students Choose a )Critical Pedagogy Topic and b) Critical Pedagogy Theorist

	02-15
	Critical Pedagogy and PE (1)
	Readings: BB 7, 8 & 9
Due: University Teacher Observation Proposal & Permission Form

	
	
	

	02-22
	Critical Pedagogy and PETE (1)
	Readings: BB 10, 11, & 12.

	
	
	

	03-01
	Critical Pedagogy in PETE (2)
	Readings: BB 13, 14, & 15

	03-08
	Future Directions and Perspectives
	Readings: BB 16, 17 & 18

	03-14/18
	NO CLASS – SPRING BREAK

	03-22
	Author Presentation (10 - 15 minutes)

Student Teaching Day 1
	Readings: TBD

	03-29
	NO CLASS MEETINGS - AAHPERD

	04-05
	Author Presentation (10 - 15 minutes)

Student Teaching Day 2
	Readings: TBD

	04-12
	Author Presentation (10 - 15 minutes)

Student Teaching Day 3
	Readings: TBD

	04-19
	Author Presentation (10 - 15 minutes)

Student Teaching Day 4
	Readings: TBD

	04-26
	Author Presentation (10 - 15 minutes)

Student Teaching Day 5
	Readings: TBD

	
	
	

	05-03
	Final Teaching Presentations
	Readings: BB 19 & 20
Due: Completed Observation Report and informal presentation


BlackBoard Readings
1. Gatto, J. T. (2009). What is Education? (Ch. 8, pp. 145 – 156). In Weapons of mass instruction. Gabriola Island, BC: New Society Publishers.
2. Gatto, J. T. (2000). The curriculum and the family (Ch. 1, pp. 15 – 20). In A Different Kind of Teacher. Berkeley, CA: Berkley Hills Books.

3. Gatto, J. T. (2000). Nine assumptions and twenty-one facts (Ch. 8, pp. 103 – 115). In A Different Kind of Teacher. Berkeley, CA: Berkley Hills Books.

4. Gatto, J. T. (2000). A different kind of teacher (Ch. 11, pp. 158 – 167). In A Different Kind of Teacher. Berkeley, CA: Berkley Hills Books.

5. Gatto, J. T. (2000). What really matters? (Ch. 14, pp. 200 – 212). In A Different Kind of Teacher. Berkeley, CA: Berkley Hills Books.

6. Burbules, N. C., & Beck, R. (1999). Critical thinking and critical pedagogy: Relations, Differences, and Limits. In T. S. Popkewitz & L. Fendler (Eds.) Critical theories in education (pp. 45 – 66). New York, NY: Routledge.
7. McKay, J., Gore, J .M., & Kirk, D. (1990). Beyond the limits of technocratic physical education. Quest, 42, 52 – 76
8. Fernandez-Balboa, J-M., & Muros, B. (2006). The hegemonic triumvirate-Ideologies, discourses, and habitus in sport and physical education: Implications and suggestions. Quest, 58, 197-221. 
9. Tinning, R. (2002). Toward a “Modest Pedagogy”: Reflections on the problematic of critical pedagogy. Quest, 54, 224-240.

10. Fernandez-Balboa, J-M. (1995). Reclaiming physical education in higher education through critical pedagogy. Quest, 47, 91-114.
11. Tinning, R. (1991). Teacher education pedagogy: Dominant discourses and the process of problem solving. Journal of Teaching in Physical Education, 11, 1-20.

12. Fernandez-Balboa, J-M. (2003). Physical education teacher preparation in the postmodern era: Toward a critical pedagogy. In A. Laker (Ed). The Future of Physical Education (pp. 137-152).  New York, NY: Routledge.

13. Kirk, D. (2009). A critical pedagogy for teacher education. In R. Bailey & D. Kirk. (Eds). The Routledge Physical Education Reader (pp. 207-224. New York, NY: Routledge. 
14. Ruiz, B. M., & Fernandez-Balboa, J-M. (2005). Physical education teacher educators’ personal perspectives regarding their practice of critical pedagogy. Journal of Teaching in Physical Education, 24, 243-264.
15. Macdonald, D. (2002). Critical pedagogy: What might it look like and why does it matter? In A. Laker (Ed.). The sociology of sport and physical education: an introductory reader (pp. 167-189). New York, NY: Routledge.

16. Laker, A. (2003). The future of physical education: Is this the ‘new pedagogy’? In A. Laker (Ed). The Future of Physical Education (pp. 153-170).  New York, NY: Routledge. 

17. Kirk, D. (2010). Futures talk in physical education. In D. Kirk, Physical Education Futures (pp. 24-40). New York, NY: Routledge.

18. Kirk, D. (2010). Physical education futures? In D. Kirk, Physical Education Futures (pp. 121-139). New York, NY: Routledge.

19. Deresiewicz, W. (March, 2010). Solitude and leadership. American Scholar. Retrieved on 1/5/2010, from http://www.theamericanscholar.org/solitude-and-leadership/
20. Deresiewicz, W. (June, 2008). The disadvantages of an elite education. Retrieved on 1/5/2010, from http://www.theamericanscholar.org/the-disadvantages-of-an-elite-education/  






