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Rationale for the Course: The quality of teachers in America’s schools is currently the major focus of national attention in policy, professional preparation, and continuing professional development. Quality is defined primary as the teacher’s effectiveness in helping students grow and achieve high levels of learning and performance. The primary research field historically related to teacher quality is generally referred to as “teacher effectiveness research.” Understanding the development of this research field over the past 30+ years is the main focus of this course. Using those understandings to make judgments about appropriate practices in teacher education, teacher assessment, and continuing professional development is the secondary focus of the course.

Learning Outcomes: The materials and experiences in the course help the student to answer the following questions relative to teacher effectiveness research.

1. What have been the major research questions?

2. What methods have been used and how have methods changed over time?

3. What outcome measures have been utilized and what are their strengths and weaknesses?

4. What externally valid results have been achieved

5. What have been the major research paradigms in the field?

6. What have been the methodological and substantive criticisms?

7. What persons have contributed most to this research field?

8. How does research inform the goal of reducing the achievement gap?

9. How can information from teacher effectiveness research be used to inform teacher education, teacher professional development, and teacher assessment?

Required Readings: Readings downloadable from the Carmen Web site
Optional Readings:

Chall, J. A. (2000). The academic achievement challenge. What really works in the classroom. New York: Guilford Press. A wonderfully written book that challenges many of the assumptions about child centered education that are prominent today. Much of the evidence is garnered from the process-product era. Jeanne Chall was Emertius Professor at Harvard until her death in 1999. She founded and directed the Harvard reading laboratory.

Shulman, L. (1986). Paradigms and research programs in the study of teaching: A contemporary perspective. In M. C. Wittrock (Ed.), Handbook of research on teaching (3rd ed., pp. 3-36). New York: Macmillian. 

Learning Experiences:

1.
Readings.

2.
Lectures and in-class discussions. Learning to talk about this research field is an important class outcome. There are study guides that accompany the readings that highlight important elements of the papers you will read. Lectures will typically begin with a problem, which often situates the readings within an historical context. Our in-class discussions will center around four broad classes of questions:

· Exploratory questions. Examples include: “What are the facts?” “What is the problem?” “What are the key definitions?” and “What is the key argument here?” In short, “Can you summarize the papers you have read and the interpretation the authors have made?”

· Testing questions: These questions require you to comprehend interpretations and to make judgments relative to their merit. Examples include: “What are the implications of these research/findings?” “What do we know and how do we know it?” and “Are there explanations other than those provided by the researcher/s?” 

· Relational questions: These questions ask you to synthesize evidence from a variety of sources and to make sense of the findings within an historical context and within the extant literature. Examples include: “Can you place this finding within a historical context of the times?” and “What is the relationship of this finding to others we have studied?” “What are the similarities and differences between this work and others?” 

· Concluding questions: These questions focus on relevance of the findings to the problems they addressed. They also require you to make judgments and form tentative conclusions based on your readings. “What have we learned here?” “What implications for our conclusions?” “What caveats should we be aware of in drawing these conclusions?” “What questions remain unanswered?” and “How should we answer those questions?”
Students should come to class prepared to engage in discussion of these questions relative to the readings.
3. Commentaries. From the 2nd through the 9th week, with the exception of the mid term exam week, you will write "commentaries" on questions and issues related to teacher effectiveness research.  A "commentary" is a short paper that explores an issue and takes a point of view.  A list of issues/questions for weekly commentaries is included in this syllabus.  The purpose of the commentary is to provide experience in writing and to help students to develop defensible points of view.
4. Exams. There will be two exams. The first is an in-class exam occurring after the completion of Part I materials, and the second, a take home exam is due finals week.  The first exam consists of two parts.  Part one will focus on definitions of terms and concepts.  Part two will consist of several integrative questions.  The terms/ concepts and potential integrative questions are contained in this syllabus. You will have 2.5 hrs to write the exam and if ESL I will add 30mins more. The second exam is a take home. Content for the exams can be found on 6 and 7 of this syllabus.
Grading:  Grading is 33% for each exam and 33% for the commentaries.

	A  
= 93-100%
	C 
= 73-75%

	A- 
= 88-92%
	C- 
= 70-72%

	B+ 
= 85-87%
	D+ 
= 67-69%

	B 
= 82-84%
	D 
= 67-69%

	B-  
= 79-81%
	D- 
= 64-66%

	C+ 
= 76-78%
	E 
= 63% and below


Guidelines for Commentaries: 
· use a 12 point font, double spaced and format them in APA style. 

· do not use additional spacing between paragraphs. 

· each commentary should be at least one page long, but not longer than two pages.  

· grading will include a letter grade assessment of the substance of the argument and a letter grade for the style and structure of the commentary.  

· Make sure to edit (i.e., check substance, grammar, and spelling) before turning in.  

· Commentaries are due via email (see email address on page 1) each Monday by noon. Regarding email submissions, I will reply to your email by Monday evening to let you know that I have received it. Please resend if you have not had a reply from me by 6pm Monday. In your email please mark the subject line PAES commentary wk X. For suggestions on writing commentaries please see page 8 of this syllabus.

· Be sure to include the your name and the title of the commentary on the cover page. The cover page does not count in the page limits.
Commentary Topics and weeks due: 

Wk 2: By what criteria should the effectiveness of teachers be judged?

Wk 3: How different or similar are the validity problems in process and product measurement of student achievement?

Wk 4: In what ways can teacher managerial and instructional strategies be separate or highly related?

Wk 5: To what extent is knowledge of a pedagogical skill/strategy related to utilizing that skill/strategy skillfully in teaching?

Wk 7: To what extent has research on effective teaching impacted the work of teachers in schools over the past 10-15 years? 

Wk 8: Should teacher education primarily reflect knowledge about effective teaching, training in effectiveness skills/strategies, or both?

Wk 9: If one accepts the notion that teachers and teacher educators should act primarily on "strong" research findings, what makes a research finding "strong"?

Schedule:

	WK
	Date
	Reading/Topic

	1
	Mar 30th  
	OVERVIEW

Goe, L, Bell, C. & Little, O. (2008) Approaches to evaluating teacher effectiveness: A research synthesis. National Comprehensive Center for Teacher Quality.

	2
	Apr 6th 
	BACKGROUND 

· Dunkin & Biddle (1974). A model for classroom teaching. (Chp. 3: pp. 31-52) The study of teaching. New York: Holt Rinehart & Winston.

· Sirin, S. (2005) Socioeconomic status and academic achievement: A meta analytic review of research. Review of Educational Research, 75, 417-453.

	3
	13th 
	USE OF TIME 

· Medley, D. (1979). The effectiveness of teachers. In P. L. Peterson, & H. J. Walberg (Eds.), Research on teaching: Concepts, findings, and implications (pp. 11-27). Berkeley, CA: McCutchan. 

· Carroll, J. (1963). A model for school learning. In C. Fisher, & D. Berliner (Eds.), Perspectives on instructional time, (pp. 59-72). NY: Longman. 

· Berliner, D. (1979). Tempus Educare. In P. L. Peterson, & H. J. Walberg (Eds.), Research on teaching: Concepts, findings, and implications (pp. 120-134). Berkeley, CA: McCutchan. 

· Rosenshine, B. (1979). Content time, and direct instruction. In P. L. Peterson, & H. J. Walberg (Eds.), Research on teaching: Concepts, findings, and implications (pp. 28-53 ). Berkeley, CA: McCutchan.

	4
	20th 
	MANAGEMENT OF CLASSROOMS

· Soar, R., & Soar, R. (1979). Emotional climate and management. In P. L. Peterson, & H. J. Walberg (Eds.), Research on teaching: Concepts, findings, and implications (pp. 97-118). Berkeley, CA: McCutchan. 

· Doyle, W. (1979). Classroom tasks and student abilities. In P. L. Peterson, & H. J. Walberg (Eds.), Research on teaching: Concepts, findings, and implications (pp. 183-205). Berkeley, CA: McCutchan. 

· Kounin, J.  Notes on management and group instruction in classrooms.

	5
	27th 
	THE CONTEXTS OF CLASSROOMS 

· Good, T. (1983, February). Recent classroom research: Implications for teacher education. In D. Smith (Ed.), Essential knowledge for beginning educators (pp. 55-64). Washington, DC: American Association of Colleges for Teacher Education.

· Soar, R., & Soar, R. (1983, February). Context effects in the teaching-learning process. In D. C. Smith (Ed.), Essential knowledge for beginning educators (pp. 65-75). Washington, DC: American Association of Colleges for Teacher Education.

PROJECT FOLLOW THROUGH/COMPENSATORY EDUCATION

· Becker, W., & Carnine, D. (1980). Direct Instruction. In B. Lahey, & A. Kazdin (Eds.), Advances in clinical child psychology (Vol. 3, pp. 429-451). New York: Plenum Publishing.

· Stallings, J. A., & Stipek, D. (1986). Research on early childhood and elementary school. In M. C. Wittrock (Ed.), Handbook of research on teaching (3rd ed., pp. 727-741). New York: Macmillian.

	6
	May 4th 
	MID TERM EXAM


	7
	11th 
	THE MAJOR FINDINGS IN THE 1980’s

· Brophy, J. & Good. T. (1986). Teacher behavior and student achievement. In M. C. Wittrock (Ed.), Handbook of research on teaching (3rd ed., pp. 328-374). New York: Macmillian. 

· Rosenshine, B., & Stevens, R. (1986). Teaching functions. In M. Wittrock (Ed.), Handbook of research on teaching (3rd ed., pp. 376-391). NY: Macmillian. 

	8
	18th
	MAJOR FINDINGS (cont.)

· Doyle, W. (1986). Classroom organization and management. In M. Wittrock (Ed.), Handbook of research on teaching (3rd ed., pp. 392-431). NY: Macmillian

SIDETRACKS

· Bloom, B. (1984). The 2 sigma problem: The search for methods of group instruction as effective as one-to-one tutoring. Educational Researcher, Vol. 13, June /July 4-16 

· Cohen, S. (1987). Instructional alignment: Searching for a magic bullet. Educational Researcher, November, 16-20.

	9
	25th 
	SCHOOL EFFECTIVENESS RESEARCH

· Edmonds, R. (1983). The context of teaching and learning. School effects and teacher effects. In D. C. Smith (Ed.), Essential knowledge for beginning educators (pp. 76-79). Washington, DC: American Association of Colleges for Teacher Education.

· Anon. (1982). On school improvement: A conversation with Ronald Edmonds.  Educational Leadership, Dec, 13-15.

VARIATIONS IN SER- VALUE-ADDED ASSESSMENT

· Hershberg, T (2004). Value added assessment: Powerful diagnostics to improve instruction and promote student achievement American Association of School Administrators Conference monograph.

· Bracey, G. (2004). Value-added assessment findings: Poor kids get poor teachers. Phi Delta Kappan (Dec), 331-333.


	
	
	FINAL EXAM READINGS

· Garrison, J.W., & Macmillan, C. J. (1994). Process-product research ten years later. Educational Theory, 44, 385-397.

· Gage, N.  & Needels, M. (1989). Process-product research on teaching: A review of the criticisms. The Elementary School Journal. 89, 253-300.


List of Terms /concepts for PAES 870:
Terms /concepts for exams will be sampled from this list.  The expectation is that the relevant exam will test fluency: e.g., the degree to which you have command of the relevant definitions quickly and accurately. From this list 10 questions will be chosen.

Part I Mid-term Exam

	· Allocated time 
	· Academic learning time
	· Affective outcomes

	· Ambiguity/Risk
	· BTES
	· Engaged Time

	· direct instruction
	· Direct Instruction
	· Desc / corr / exp loop

	· Follow Through model
	· Dunkin/Biddle model
	· Pupil pursuits

	· Smoothness / momentum
	· Nonlinear relationships
	· ETU's

	· Class learning climate
	· Desist factors
	· Functional curriculum

	· Movement management
	· Mediating process paradigm
	· Planned variation

	· Rosenshine/Furst list
	· With-it-ness/ overlapping
	· Ecological paradigm

	· Process/product
	· Soar & Soar model
	· Model for School Learning

	· Task structures

· Start of school research
	· Reciprocal causality

· Perry Preschool Project
	· Established structure

· Compensatory Education


Integrative Questions:

Part I:  Mid-term Exam

Two questions will be asked from this list of six.

1. Describe the improvement in research methods during the early stages of teacher effectiveness research.
2. Discuss the important guidelines suggested by early time-based research--and, the most important limitations of this research.

3. Describe the historical cycles that define the field known as teacher effectiveness research.

4. Discuss the most important outcomes of early class management research--and, the most important limitations of this research.

5. On the basis of the materials in Part 1, what were the important outcomes in terms of instructional variables?

6. On the basis of the materials in Part 1, what conclusions might be reached regarding the relationship between academic and social/affective outcomes?

Take Home Exam

Due: Friday noon of Finals week (June 10th)).

The question:

Using the following two readings:

· Garrison, J.W., & Macmillan, C. J. (1994). Process-product research ten years later. Educational Theory, 44, 385-397.

· Gage, N.  & Needels, M. (1989). Process-product research on teaching: A review of the criticisms. The Elementary School Journal. 89, 253-300.
and the readings in part two of this class describe, discuss, and critique the major findings from the teacher effectiveness research (you should not limit your response to the studies reviewed in part 2 use all of the readings to make your case).

Guidelines

· Your paper should not exceed 36 pages including references- excludes the title page.

· Use a 12point -times new roman font, double-spaced in APA style. Do not use additional spacing between paragraphs. Pages should be numbered.
· Be sure to use the papers in part two to illustrate your case.
· DO NOT PLAGARISE be sure to cite all quotes.
 Writing Suggestions for Commentaries

Each commentary should have an introductory paragraph, a number of paragraphs that consist of a body of the commentary, and a conclusion. Use the following as a guide to help with your writing of the commentary.

Introductory Paragraph.

The purpose of the introduction is to (a) present the general topic of the paper and (b) to state your thesis -which ought to be a clear statement of the paper's topic (i.e., your point of view) and an outline of your critique.

Support your thesis in the


Body Paragraphs
· Each Paragraph should address only one issue (i.e., given the length of the commentary this will limit the number of issues you can pack into one commentary) 

· The issue should clarify your thesis and each paragraph should advance the thesis from one issue to the next. You should provide support for your thesis. 

· Legitimate evidence comes from personal experience, as well as from knowledge of research and theory. 

· Avoid promoting your own point of view by criticizing caricatures of other views.

· If there are two or more perspectives on an issue, then state that and explore the various approaches.

Summarize your thesis in the


Concluding Paragraph.

· The purpose of the concluding paragraph is to draw together the strands of argument that were developed and supported throughout the body of the paper. 

· The conclusion ought not to restate the thesis word for word, but it should end with a strong statement of your position.

I highly recommend purchasing the book The Elements of Style, 4th Edition by William Strunk Jr., and E.B. White. It is one of the best writing resources one can own.

